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Introduction
The purpose of this policy is to outline how we approach relationships within our school community. This involves a whole school approach to building, maintaining and (when needed) the repairing of relationships with all we work with – children adults, pupils, staff, governors, families, local community, and all the agencies we work with. We make every effort to achieve this using a consistent restorative approach.  This policy replaces our previous behaviour policy and is designed to build positive relationships which creates an environment where behaviour incidences are at a minimal level.

The importance of relationships
At Meadowlane, we believe our school should be a safe base both physically and emotionally for all pupils, staff, parents/carers and governors. Through a nurturing approach and strong emphasis on relationships, we can ensure that this is possible. 
As a school, we will not discriminate how we relate to pupils in our care, however we will differentiate according to need. We understand that Adverse Childhood Experiences and trauma impacts on the development of children, but that rich experiences that foster relationships can bring about recovery.  The relationships that are built in our school community can support our children to function well in school, at home and within the wider community. 
For us it is vital to prioritise connections and relationships with pupils in our care, we will support them throughout their learning journey in our school and beyond!

How we will work with our pupils

· We will know and listen to their story.
· We will provide a safe base in school both physically and emotionally.
· We will allocate an emotionally available adult for those pupils who are struggling within the school environment and formalise a team of 4/5 significant adults around that pupil in school.
· We will prioritise spending quality time with our pupils being physically and emotionally present, attentive, attuned and responsive. 
· We will always prioritise maintaining positive relationships with our pupils.
· We will intentionally use warm open faces and body language, a varied tone of voice, humour and playfulness in order to support a feeling of safety.
· We will start each day as a fresh start.
· We will be curious about why pupils do what they do, looking behind the behaviour, wondering aloud so that our pupils have opportunities to be curious too.
· We will use nurturing language and restorative approaches scripts to support all pupils.
· We will do all we can to resolve and repair all relationships when necessary.
· If something goes wrong, we will seek understanding from the pupil themselves, rather than making assumptions - we will communicate curiosity, we will listen nonjudgmentally.
· School staff adjust expectations around vulnerable children to correspond with their developmental capabilities and experience of traumatic stress. This includes removing vulnerable and traumatised children in a kind and non-judgmental way from situations they are not managing well (e.g. children who are continually triggered into alarm states in the main playground can access a calmer, smaller areas with emotionally regulating adults).
· A whole-school commitment to enabling children to see themselves, their relationships and the world positively, rather than through a lens of threat, danger or self-blame.









Children’s Rights 
 
“The rights of children and young people, as set out in the United Nations Convention on the Rights of the Child (UNCRC), continue to be at the heart of decision making within the Welsh Government.” 
 
As a UNICEF Gold Rights Respecting School, we have fully embedded Children’s rights throughout the school, in our policies, lessons and the ethos of Meadowlane.  Children’s rights are always at the forefront of any discussion and policy setting at Meadowlane.  

Whilst all the right of every child are interwoven into everyday life at Meadowlane this policy directly links with these specific articles: 


RRS Article 2 
No discrimination ~ No child should be treated unfairly for any reason. 

RRS Article 3
This supports the idea that everything is done with the best interest of the child at the forefront. 

RRS Article 5
Governments should let families and communities guide their children so that, as they grow up, they learn to use their rights in the best way. 

RRS Article 12 
Respect for children's views 

RRS Article 13
Every child has the right to their information

RRS Article 15
Children have the right to meet friends and join clubs.

RRS Article 19 
Protection from violence 

RRS Article 23
Children have the right to special care and support if they have a disability so they can lead a full, independent life

RRS Article 25
Any children not living with their families should be check on regularly

RRS Article 28
Every child has the right to an education

RRS Article 29
Children’s education should help them fully develop their personalities, talents and abilities

RRS Article 31
Right to rest and play

RRS Article 33
Protection from dangerous drugs

RRS Article 34
Governments should protect children from abuse

RRS Article 36
Children should be protected from doing things that could harm them

RRS Article 37
Children should be treated fairly if they break the law

RRS Article 39
Children should get special help if they have been abused

RRS Article 42
Everyone must know children's rights 



Nurture School 
 
As well as a rights respecting school, Meadowlane Primary School is also a nurture international school, committed to creating a nurturing and inclusive community for all.  All stakeholders within the school understand the importance of promoting pupils’ wellbeing.  The school expresses the importance of addressing pupils’ wellbeing within education, resonating with the World Health Organisation’s statement that “to achieve their potential, school children must participate fully in educational activities.  To do this they must be healthy, attentive and emotionally secure.”  The school reflected on this statement against what they were seeing in the classroom and decided that they needed a different approach, “one that provided a nurturing environment for all”.  This policy links directly to the six principles that are embedded in our school environment: 
 

· Celebrating diversity and inclusion

· Meeting social, emotional and cognitive needs


· Considering how we communicate

· Ensure learners feel emotionally safe

· Building positive self-esteem and self-identity

· Reflecting on behaviour developmental needs and our own practice






Explaining the Restorative Approaches Framework
 
At Meadowlane we are proactive in building and maintaining relationships in order to create a sense of community and belonging.  When relationships are positive, we are less inclined to harm each other, thus reducing the amount of conflict in our school community.  We constantly reflect on what we need from each other in order for us to be our best.  We will always endeavour to actively work with each other to resolve problems and conflicts, not trying to rescue, impose or ignore issues.  We will use consistent restorative approaches to make this happen, for preventing harm, for early intervention, and to high level response for more serious harms. 
 
Restorative Principles and Best Practice
When relationships have been damaged it is important that the appropriate and levelled restorative steps are taken, to allow those involved to repair harm, build empathy, problem solve, and move forwards at the earliest opportunity.  It is helpful for all at Meadowlane to work with the principles outlined in this policy. These principles are key to Meadowlane’s consistent model for addressing and ultimately avoiding conflict amongst all parties.  They align with the new Welsh Curriculum and the United Nations Charter on the Rights of the Child.
 
Building and Maintaining Relationships
 
All staff have been trained in, and are expected to use, Restorative Approaches. This involves building relationships with the children, colleagues, parents and carers, and the wider school community.  One way that we do this is through the use of circles for weekly check ins and emotional skills building in a calm, comfortable environment (see Appendix Circles).  A range of circle practices are threaded throughout teaching and learning to build relationships, and increase collaboration and reflection. 
Our classroom agreements are developed each year with each new year group, to build our classrooms as communities who care about each other’s needs, their own needs and behave with respect for each other.




Teaching and Learning
 
We aim to foster a love of lifelong learning in our pupils, and so all staff, model good relationships and practice what we preach.  We collaborate between ourselves and with the pupil about their learning journey and engage with their families and carers wherever possible to build relationships and engagement in learning. Staff have had several INSET days and supervision to develop our skills in using different circles to build and maintain relationships.  These have been planned and developed with progression and learning in mind.  The focus of the circles will be appropriate to the children within any age and stage of their learning journey and go hand in hand with the development of metacognition skills.  
 
All behavioural incidents and conflicts are opportunities for social and emotional learning at any time, with children and staff, including lunchtime supervisors and support staff, families and/or carers. A restorative response enables children and all adults working with them to work together consistently to build up our learning community. 

Recording of Incidents

All behavioural incidents and conflicts are to be recorded as soon as possible on provision maps. 


Classroom Agreement, Circles in Classrooms and Circles in Groups.
 
At the start of the Academic Year
 
· A Classroom Needs exercise is completed with each new class, and whole-school needs are identified from these. These needs are then used to develop the classroom ‘rules’ and begin the development of a new class community. Classroom Needs are to be revisited at the start of the Spring Term and are actively referred to and revised by all staff and pupils as needed.


On a weekly basis

 
· Use of circle time during Monday or Tuesday registration (PPA dictates the day a class teacher will be able to complete the activity) Teachers have a role to play in engaging pupils and encouraging them to take the lead at times. 
· Monday or Tuesday morning are the ideal time to create an after the weekend check in for our children.  Children are encouraged to rengage with their learning at the beginning of the week and have the opportunity to share anything they wish to after time at home.
· Teachers can decide on how to facilitate the circle and what way will work best.  Some may decide to work with a small number of children in the first instance (particularly with our youngest children) and build up to larger group sessions.
· A reflective circle is to be completed with the class at the end of the week. This is an opportunity to reflect on learning throughout the week, celebrate successes, identify areas for development and a chance for pupils to apologise.





Dealing with Incidents, using a Restorative Approach 
 
· All staff are expected to support the principle of using a Restorative Approach by supporting and challenging each other and pupils in adopting this as the preferred approach.
· When dealing with minor incidents staff should use ‘I messages’ and the Restorative Enquiry Questions to deal with the situation presented.  These core questions are the same for all staff and children they are also used in a more formal meeting: 

 
1. What happened?
2. What were you thinking? How were you feeling?
3. Who has been affected and how?
4. What do you need to feel better? What are your strengths?
5. What do you want to happen now in order to move forward?
 
· Restorative Practices should not be viewed in isolation or as tools that are used only when harm is done instead it should be modelled and linked to all positive interactions that occur throughout the school day.
· Engagement with families/ carers and partner agencies will also be delivered using the same consistent approach wherever possible. 

Repairing Relationships


When conflict occurs, we expect those involved to find solutions to move forward and repair the relationship where possible.  By having a common restorative approach to resolving conflict, we can achieve this in a fair and inclusive way with all affected.  We problem solve and plan so that the harm does not happen again.

 
· Any parties involved should be given the opportunity to take part in a Restorative Meeting following adequate preparation, using the restorative enquiry questions and giving the person time to think about the questions they will be asked and how they can repair the harm and move forward. 

Levelled response to issues
The restorative approach uses the lowest level and simplest response at the earliest opportunity by all affected by the issue/s
 
STAGE 1 - ‘I’ messages
The pupil is made aware of the issue by the member of staff who uses restorative language to speak to them, for example,

 
1. ‘When I heard you…..I felt …….…….’
2. When I see you …………I feel disappointed that….
3. This is affecting me (and maybe others)  in this way………..
4. Would you please………….(invitation for the specific behaviour requested)
 
There does not need to be a formal record if this conversation takes place.

 

STAGE 2 – Restorative Conversation
1. Informal chat using the Restorative Questions (this does not always require preparation time or an outcome agreement).
2. Could take place in the classroom or corridor, dining hall or playground at any time.
3. Individual member of staff takes initiative and leads process.
 
STAGE 3 – Restorative Meeting
1. If poor behaviour continues, a pupil and teacher meet for a more formal conversation about the incident. 
2. Pupil(s) and teacher discuss ways forward. - not just sorry – Why? What for? Hurt caused.
3. Pupil(s) complete the agreed actions.
These meetings may be more beneficial on an individual basis, depending on pupils involved. 

STAGE 4 – SLT Restorative Meeting
1. A formal meeting may be required to deal with more serious incidents, and must involve a member of SLT, as well as parents/carers being informed – by either teacher or SLT member. 
2. The restorative questions are asked to each party.
3. There must be an outcome agreement –e.g. time in another class
4. Pupil(s) complete the agreed actions.

 
STAGE 5 – Headteacher Restorative Meeting
1. In extreme circumstances, a pupil may be sent to the Headteacher’s office
2. Parents will be involved at this stage.
3. Possible internal/external exclusion

Important Information
· If there is an unprovoked violent attack, head straight to Stage 5. 

· Bad language – teacher to report to parent on day. Either through Class dojo message or at end of the day, if bad language continues then continued contact with parents must be had. 

· Meeting log on provision maps is used to record any behaviour incidents and any subsequent meetings with parents.

· Supply staff are to be given appropriate documentation which explains the steps and the school’s restorative approach.


 
Roles and Responsibilities


The Role of the I-Voice

The I-Voice has representatives from Years 1-6. They meet half termly with the Headteacher and/or members of the School Leadership Team to discuss issues that affect pupils on a day to day basis. The I-voice will also help review the policy when required to do so. 



Parental Involvement

At Meadowlane Primary School, we are aware of the vital role that we play, in partnership with parents/carers and the community, in promoting children’s development. By signing the Home School Agreement at the beginning of each school year, the parents/carers and pupils accept their responsibility for working with us to promote positive behaviour.

We try to build a supportive dialogue between the home and the school, and we inform parents immediately if we have concerns about their child’s welfare or behaviour.

If the school has to use reasonable sanctions, parents should support the actions of the school.  If parents have any concern about the way that their child has been treated, they should initially contact the class teacher.  If the concern remains, they should contact the Headteacher.  If these discussions cannot resolve the problem, the complaints policy and procedures need to be followed. 


The role of the Governors

The Governors play a key role in influencing the ethos of our school and its standing in the wider community. They share a responsibility to support the Headteacher and the staff in maintaining high standards of discipline. Although the Headteacher is responsible for maintaining discipline on a day to day basis, their role is one of ' critical friend' and their support and guidance is invaluable and is welcomed. 

They have a responsibility to review the Behaviour policy and to report to parents/carers in the annual report to parents.

The role of the Headteacher

The Headteacher is responsible for maintaining acceptable standards of behaviour throughout the school, through the articles of Government set out in Section 22 of the Education (No. 2) Act, 1986.

It is the responsibility of the Headteacher to implement the school behaviour policy consistently throughout the school, and to report to governors, when requested, on the effectiveness of the policy.  It is also the responsibility of the Headteacher to ensure the health, safety and welfare of all children in the school.

	The Headteacher ensures records of behaviour are recorded on Provision Maps.

	The Headteacher has the responsibility for giving fixed-term exclusions to individual children for serious acts of misbehaviour.  For repeated or very serious acts of anti-social behaviour, the Headteacher may permanently exclude a child.  The school governors are notified of any exclusions.

The role of the School Leadership Team

The School Leadership Team are responsible for ensuring positive behaviour throughout the School. Their role is also one of support to classroom teachers and support staff.

The role of Staff


 The class teacher will discuss the rules with each class throughout the year.  In addition to the school rules, each class also has its own classroom contract/charter, which is agreed by the children, signed and displayed on the wall in their classroom.  In this way, every child in the school knows the standard of behaviour that we expect in our school.  If there are incidents of challenging behaviour, the class teacher discusses these with the whole class.

	It is the responsibility of all adults to ensure that the school rules are followed. In class, children should experience a purposeful and calm learning environment so that they can work to the best of their ability.

	All staff will report any behaviour incidents on Provision Maps. 

	 

	The class teacher reports to parents about the progress of each child in their class, in line with the whole-school policy.  The class teacher will contact a parent if there are concerns about the behaviour or welfare of a child.

The class teacher liaises with external agencies, as necessary, to support and guide the progress of each child. If necessary, any child identified with additional behavioural needs, will be supported with an IDP (Individual Development Plan), risk assessment or positive manual handling plan. 

 The role of the school

	The school does not tolerate bullying of any kind, including cyber bullying.  If we discover that bullying or intimidation has taken place, we act immediately to stop any further occurrences of such behaviour. We do everything in our power to ensure that all children feel safe when attending school. (See Anti-Bullying Policy).

	All members of staff are aware of the regulations regarding the use of force by teachers. Three members of the School Leadership Team have received Positive Handling training.  These members of staff will only intervene physically to restrain children in order to prevent injury to a child, or if a child is in danger of hurting him/herself.  The actions that we take are in line with government guidelines on the restraint of children. (See Use of Reasonable Force Policy)



Rewards & Praise
We praise and reward children for good behaviour in a variety of ways:
· Golden Time (age appropriate) 
· Giving dojo points and team points
· Class prize boxes
· Using behaviour reward cards for those with individual needs
· Seeing the Head teacher or senior member of staff. 
· Newsletter
· Awards in the weekly celebration assembly
· Star of the week
· Sharing work of the week in the weekly celebration assembly or display
· Class teacher to speak to parents in person or on dojo for positive reinforcement
· Attendance cup and trips
· Positive cheers
· Time with a friend in the soft play room (Nursery to Year 3)
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